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FOREWORD

Varlous pressures ln todays world, both social and economlc, make 1t
necessary for all students to achleve a higher level of cultural competencé
than ever before, For these reasons and for those related to the findings
of new educatlonal research, 2 new emphasis on the arts and humaniltles
In education ls Indlcated. But few schools are naw prepared to offer such
education to all students, The CUE project attempted to find a salutlon to
this problem.

The maln purpose of the CUE experiment was to work out a plan which
could bring the moral, splritual, aesthetlc, and Intellectual beneflits 6! the
arts and humanities to ali students In all schools without the necesslity for
great expenditures of time, energy, and money; drastlic curriculum change;
or extra personnel, The CUE system ls such a plan. It accomplishes lts
alms through the use of curriculum related resource collectlons of newer
medla, guldes for thelr use, and suggested student experlences with the
arts and humanitles.

Educators and parents are now well aware of the power of newer medla
to educate rapldly and effectlvely, Dr. Harold Howe II, the United States
Commlsaloner of Educatlon, recently observed that the ml!lllons of dollars
of federal money which ls belng spent by schools for electronlc equipment
and newer medla of all kinds wlll be largely wasted unless proper curricu-
lar programs which lnsure profitable use of this equlpment and medla are
constructed,

CUE !s a planned and organlzed program which any school may use to




insure profitable use of media and equipment in the achievement of the

goal of bringing humn’nitiel education to a’l students, Schools may

acquire CUE publications from this Department, The media and materials
may be purchased with funds azquired under the Elementary and Secondary
Education Act. Thus, eny schooci may benefit by using CUE publications as
a basis for their cultural program,

Persons desiring further information about the CUE program sheuld
direct their requests to the Director of CUE, Division of Educational Com- b
munications, New York State Education Department, Albany, New York
12224, For an impartial description of the success ol the project, the
Tesder is referred to the article entitled “Picasso = MC2" i ¢h« March,

1966 1ssue of the American Education Journal published by the United
States Office of Health, Education and Welfare,
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WHAT IS CUE ?

CUE is a dissemination study sponsored jointly by the United States
Office of Education and the New York State Education Department, It is
an experimental venture to explore and to investigate the feasibility of in-
tegrating the arts and humanities into the existing curriculum, CUE is a
system of instruction which integrates the arts and humanities into the
existing ninth grade curriculum through resource collections of instruc-
tional media and materials, Because they are integrated with the regular

curriculum, the arts and humanities reach all stuients,

HISTORICAL BACKGROUND OF PROJECT CUE

CUE is a cooperative venture of many individuals and organizations,
In 1961, the Director of the National Gallery of Art recognized that, al-
though the gallery was for all the people, only a limited numter of them
wi:re able to visit it each year, In late 1961, in an attempt to find ways in
which students throughout the country could share their American heritage
of art, the United States Commissioner of Education was asked if he could
arrange to have some of the Gallery's reproductions sent to schools in
many statcs. The task of finding the best way to accomplish this aim was
assigned to a Special Consultant on the arts who approached the New York
State Education Department carly in 1962 to ask its cooperation in such

an effort, Personnel from the Division of Educationa’] Communications




and the Bureau of Secondary Curriculum Development were assigned to
work with the Consultant. The original idca for distributing reproductions,
slides, and other educational materials to the schools was expanded until
it was first thought that a separate humanities course would be needed,
The State Education Department then evolved the idea of integrating the
arts and humanities into existing courses as an alternate approach to the
problem, The Division of Educational Communications and the Bureau of
Secordary Curriculum Development of the State Education Department
worked jointly to decide how this approach was to be effected, The Divi-
sion v s given the role of developing the experiment because of the em-
phasis on newer media in the project.

In the spring of 1962, representatives from the Division of Educational
Communications and the Bureau of Secondary Curriculum Development,
visited Washington to confer with officials o: the United States Office of
Education, In the summer of 1962, a member of the Division of Educa-
tional Communications was assigned to develop the project, The Director
of the Division of Educational Comr unications became interested in the
project and introduced the idea of a multimedia, curriculum-related, re-
source colleztion for the arts appreciation program, into the project.
This concept, along with that of integrating the materials into the curricu-
lum, was worked out in a series of cooperative meetings between the New
York State Education Department and the United States Office of Educa-
tion,

The Division of Educational Communications was assigned the task of
preparing a proposal and submitting it to the New Medi.. Branch of the

United States Office of Education, The proposal was submitted in the fall




of 1962 and approved in 1963, CUW became operational in April of 1963,

The Associate Director of the project expande: the idea to include the
""systems' approach to cultural understandings in education, Rather than
confining the program to distribution »f Gallery matsriais and arts appre~
cietion and related media, a program ¢! wider scope involving a compiete
learning atmosphere in the school and community was deeloped, The CUE
systems approach is described on page 59,

The CUE systems approach was designed to insure that the project
materials were pertinent to existing social conditions which are now mak-

ing it desirable for all future citizens to have some arts and hurnanities

education,

RATIONALE

WHY EDUCATION IN THE ARTYS IS (MPORTANT FOR ALL

Despite the so-called cultural explosion, we live in a society which
does not yet fully value the arts, Until the present time most people have
been unaware of the educative value of the arts, und the important role
they play in the development of the individual and s‘ociefy.

The value of language is unquestioned in American sducation, All
student. must take English courses, so that they may be taught reading
and writing and achieve clarity of thought, Although some creative writing
ic done, the main xim of these courses is to impart skills of communica-
tion and, through literature, to impart certaln ideas, understandings, and
values which enable the studen’ to mature me~tally,

However, many people including large numbers of teachers, are mis-

taken about the role of the arts in education, Art in education has little to




do with the drawing of pumpkins at Halloween or bunnies at Easter, Few
children prodice literature or art., Few will become professional artists,
but all will becom® consumers of the arts, The arts in education should
be concerned with training people to gee and hear, The visual arts are
the literature of sight, The art images these future consumers choose
will set the example and tone of oﬁr society., But as yet few students -re-
ceive training for liternc} in the arts,

"Imagine what would happen to cur society if there was no instruction
in English after the seventh grade? Should we then ask the libraries to
take over the job of training the populace? This i{s what museums are ex-
pected to do in relation to the visual arts in our society., Only 52 percent
of the high schools in the United States offer any type of training in the
visual arts after the seventh grade, Only a small percentage of the stu-
‘dents take advantage of these elective courses, This leaves 92 percent of
our population with no training at all for visual discrimination, One need
only to look about at the ugliness that abounds in our environment to see
the result of this insensitivity," 1

The main purpose of training in vieual perceptiion is not for the enjoy-
ment or production of the arts. High on the list of values to be derived
from the arts in education are the development of the intellsct, and the
ceducation of the emotions for intelligent living in a complex, ever changing
environment,

In relatively static societies such as those which existed in the Middle * .'

Ages, the individual could be taught what to think and do, and how to

1Bart:leﬂ: Hayes - Arts Councile of America Meeting, New York 1966
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interpret the environment, or reality, eatirely by examples from the past,
Because the society maintained the same social conditicrs, these inter-
pretations remained valid and veeful for iong periods of time, Education
of this type was relatively effective in the static ‘-oc‘iety.

~ In a rapidiy chanying society, the only constant is the assurance of
continuing, rapidly accelerated change, Those who maintain old ways of
thinking, seeing, and interpi-eting their environment often attempt to maine
tain the status quo, which is obviously an impossibility, Such static inter-
pretations of reality, no mati;er how valid they may have been in the past,
may now impede progress because they ars no longer valid for the changed
environment, New and creative interpretations of reality are not only
rieceuary for progress in a changing society, but vital for survival in it,

Lack of facility in reading is a chronic problem in schools and the
chlefvcau-e of dropouts, Some new solutions are being attempted to solve
this problem such as the use of the Initial Tzaching Alphabet, which sim-
plifies the interpretation of letter symbols, and the Headstart Program,
which affords preschool chiliren wide experiences, thus preparing them
for reading readiness and personal development,

Wkhile reading is certainly a most important and economical means of
learning, there are many abstract ideas and concepts which can be better
explained through visual means, For this reason and because visual com-
munication provides for a wide variety of symbolism, overcomes language
barriers, and provides for the siraultaneity of stimull which eccurs in real

lite situations, our communication is becoming increasingly visually

oriented,
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The education of the eye is neces sary for seeing the details of this
communication and for leeing them as a meaning: i whole, When students
cannot grasp ideas through words ard booke, toda}'- camera is a better
means of promoting leai?ning thzv. the ruler of yesterday's school room,
Yet the school is still hrgély book and fact oriented, Such education con.
tinues to promote the single line progression of thoaght which {s not ade-
quate to fully interpret the complex environment of today's world,

The genius of da Vinci was largely the result of his babit of keen per-
ception, His notebooks leave ample ‘evldence of his visual study of his
envirecament, Seeing elements of the environment in new relations tends
to promote perceptual insights and stimuiates the imagination, New know-
ledge comes to us not in clear focus, but in a inist which can be penetrated
only by keen perception which often results in fresh insight, But such in-
sight occurs only when the observer is alerted to the myriad of stimuli in
his environment and 1s in the habit of perceiving relationships and search-
ing for meanings,

THE ROLE OF THE ARTS IN AMERICAN LIFE TODAY

In times past, when our society was more static, its tastes were set
by the "tastemakers,"” who were persons with training and background in
the arts, They set the styler and gradually their tastes filtered down to
the masses; who then icllowed theis patterns of acticn and thought, The
"tastemakers' were not always infsllible, Indeed, they often impeded the
progress of the arts; but they did preride some orderly lendcrlhip for the
masses; whose tastes then as now, wers untutored, Today, the tncnued

buyirg pewer of individuals, coupled with the rapidity and prefusion of com-

munications (brought about by advances in technology), make it possible
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for all persons regardless of their tastes and training, to become consum-
ers of the arts, These masses can vote for some of ihe arts with their
enthusiasms and their dollars; or they can damn other arts to oblivion by

their neglect., So rapid is the dispersal of new art forms that there is no

'time for the old filtering down process, Some museums and agencies

shzpe taste through their exhibits and other services, but their direct in-

fluence rarely reaches the masses. Most of these people, who are contin-

‘ually making esthetic decisions in the course of daily living, have no

training for enlightened choice because society at large has not supported

such training i:: the public schools, This indifference and poverty of sup-

port arises from a lack of awareness on the part of the general public ard
many educators as well, of the vital role the arts play in educating for

life in today's world,

The arts play increasingly important social functions which are little
understood by many people, The emotional catharsis and educative value
nrovided by the arts has been well known since anclent times. Today,
most Informed people reallze the Influence of the flne arts on industry,
advertising, and many other aspects of economic life, Few, however, real-
ize the increasing role they pl'ay in the personal, inner life of the individual
in modern American society, This isolated member of "The Loxiely Crowd",
living in a complex, fragmented society, no longer has behind him the com-
mon ground of communal expectations and shared social, religious, and
political convictions, A confusion of events, a multiplicity of facts and
figures, and conflicting points of view confuse him ahout issues, both in

public and private life, The answers, modes, and morals of the past no

longer seem relevant to the changed conditions of the environment. He




can no longer look to long-established, recognized achoriry to organize
his thinking and solve the problems created by Vietnam, racial troubles,
thé space race, Red China, the "pill," and innumerable other social and
personal questions,

P:_ninting, cartoons, drama in the theatre, on film or television, and
other literary g :nrés, because of their treatmenrt of current affairs, as
well as the untverlti problems of past and present, and because ef their
emotional impact, can often help people to clarify their feelings, Such
clarification leads to anxiety reduction, and perhaps to action which can
be beneficial to both the individual and society,

True, such insights could be attained through wide reading, but when
one compares the hours s-ent reading, even by the well educated, with
those spent viewing film or television, one can begin to realize the power
of the arts, via mass media, in the lives of the American people, By sur-
mounting reading and sometimes language barriers, the arts, via mass
media, play an increasing role in the shaping of thought and behavior,

For this and other more obvious reasons, support for the idea of arts
education for all is growing among parents, boards of =ducation, and ad-
ministrators, Below are listed some of the pressures which are forcing
this new focus in the curriculum,

« The arts are economically adv;intageoul. Large corporations, seek-
ing location sites, know that their well-educated professionals will
not want to live in an area without cultural advantages, These same
professionals want an enriched education for their children, which

involves the arts, and will tend to move away from schools which do

not provide it




+ Parents, and others, are increasingly concerned about the behavior
of the young, They are beginning to look to the school for more ed-
ucation in ethics, and the development of values and taste, and to be
concerned about the wise use of leisure time

« Educational research is beginning to point out the practical values
of the arts in the development of the intellect, imagination, and
creativity, which are all closely related to advances {n the sciences,
industry, the progress of our country, and the development of the
world cormn munity

. American society is beginning to mature culturally, A few years
ago bills for cultural education and support of the arts were hooted-
down, derided, and laughed out of State and National legislatures,
This year, those who attempted such ridicule were regarded with
distaste and contempt by other law makers, The United States
government i{s now willing to advance, and to some degree support,
the cause of the arts in American education and life

Despite these pressures, there are still many people, including some
educators, who do not value the arts in education, However, this attitude
is losing ground, The demand for the benefits of the arts and humanities
in education is a grassroots ground swell which arises from a social need
felt on the part of an increasing number of American citizens,

As a result of the above social developments many scholars consider
that America has now arrived at the point in her economic and educational
development where the democratization of the arts is possible, America
has also arrived at the point where scientific advances and technological

developments make a higher level of cultural competence mandatory for




all citizens., Social problems arising out of ihe rapid pace of change, and
other social and pelitical developments, have caused scholars and states-
men to search for ways and means of finding answers to such protlems as
those involved with racial differences, juvenile delinquency, the prospect
of increasing leisure, increasing crime rates, the rise of anomie, mean-
inglessness, and chaos, in an increasingly secular soclety which is unsure
of its roots, identity, or direction, It was thought that the moral, spiritual,
and aesthetic benefits of the arts and humanities could bring a sense of
identity, continuity, and lasting values to students; could provide them with
some kind of "hitching posts" in a rushing, puzzling world, Just as science
helps us understand the universe, so the arts and humanities help us under-
stand the world of man and self, At the same time, research in the areas
of perception, learning, and creativity is now revealing that there are cer-
tain other unique educational bene?its tc be had . "m a study of the arts
and humanities and from a rich and varied learning climate,

Some of these benefits have been recognized since ancient times, The
arts and hum anities have always been part of the education of the elite,
Even in recent times this type of education was generally iimited to the
college bound at the secondary level, Recent post-S putnik emphasis on
the sciences and mathematics limited the influence of these subjects still
further, Seccndary students who did take elective arts courses usually
learned about one art only and the emphasis was on production rather than
on appreciation or cultural insight, Humanities courses which treat a
broader range of subject matter were given in some schools, but usually
these courses were elective and limited to a select few. Because of this

approach, the vast majority of secondary school students received little

10




or no introduction to the rich cultural heritage which is rightfully theirs.

It became apparent to progressive thinkers that perhaps American
society could be assisted in overcoming its social and cultural lag by
bringing the unique benefits of the arts and humanities to all students,
The problem that remained was to find a pructical way to help schools
everywhere to incorporate these benefits into their curricvium quickly
and easily, The CUE experiment was an attempt to find a practical, work-
able solution to this problem,

WHY THE ARTS INTEGRATION APPROACH WAS CHOSEN

In searching for ways and means of bringing the benefits of the arts
and humanities to all students, several alternate approaches were exam-
ined and evaluated, The idea of integrating the arts into the existing
courscs was selected because:

o All ninth grade students would be involved

« A scparate course in the already overcrowded school day would not

be necessary
« Students would benefit from seeing the‘ interrelationships of the arts

and humanities to other subjects

PURPOSES OF CUE

THE GENERAL AIMS

The first step in developing CUE was to define the objectives of the

project which are brcad in scope and aimed at attempting to assist students

to acquire the insights and understandings necessary for the achievement
of a full, rich life, There aims are not confined to the dissemination of

information about, or the development of appreciations for, the fine arts

P
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alone, Among others, CUE!'s aims are:

« To bring wide experiences with the arts and humanities to the stu-
dent gc *:at he may be brought to the highest possible degree of
sensitivity to his culture

« To integrate the vrts and humanities materials into the current cur-
riculum so that the student may see their interrelationship with
other subject matter, Such interpretation affords added insight,
lends a dimension of excitem ent to learning, and tends to overcome
excessive fragmentation of knowledge

- To provide the student with bases for developing a worthy set of
values, good taste, Jadgment, desirable goals, and patterns of be-
havior,

« To prepare the student for worthy use of leisure time

. To givethe student opportunities for understanding and appreciation
of other cultures in order to prepare him for intelligent participa-
tion in the world community

. To stimnlate the student to creative thought and action, to provide
bases for critical insight, and to develop powers of imagination

« To educate for more than pure intellectuality alone; to educate the
emotions, which ara often the real bases for man's behavior, re-
gardless of how he may rationalize it

« To raise the student's aspirations; to broaden his horizons, and pos-
sibly to increase his learning capacity by exposing him to rich ard
varied experiences with the arts and a stimulating climate for learn-
ing

« To upgrade teaching and learning through the improvement of com-
munication techniques and the heightened use of all the students'
Senses and to educate those senses so the student is more aware of
the varied communications which come to hin: through the unique
vision of artists of all types. The value of this is in aiding the stu-
dent to become more sensitive to his environment

« To demonstrate the importance of providing teachers with curricu-
lum reiated muitimedia resource collections in the upgrading of the
teaching-learning process

The above aims are general but a project of such scope necessarily

engenders other activities, aims, and accompiishments in the school and

community, New community spirit and action, new school enthusiasrns,
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atmosphere, and changes in spirit, action, and school plant tend to follow,
Some initial enthusiasms fiare and then die down because of lack of admin-
istrative support, Others provide new insights, new goals, and changed
attitudes which effect lasting changes in students, teachers, schools, and
commmunities.
PREPARATION FOR THE INNOVATION IN THE SCHOOLS

Despite much publicity concerning the so-called "cultural explosion',
the general climate of opinion in many New York State schools was not
favorable toward the integration of arts and humanities understandings
with other subject disciplines in 1963, The arts were given low priority
and a large percent of the teaching in the project schools was fact and
skills oriented. Teachers whose students did well on factually oriented
tests were considered to be good teachers, Thus secure, many found no
need to change, In order to stress that education for skills, techniques,
and facts alone is not sufficient education for life in todays world, demon-
strations and talks were given in each project school to explain the need

for this curricular innovation, The high points of this reasoning are listed

briefly below.
HOW THE AIMS AND RATIONALE WERE EXPLAINED TO THE SCHOOLS PERSONNEL

The CUE guides provide a means of integrating the arts and human-
ities into the current curriculum, The main reasons for integrating the
arts in the curriculum are: (1) Thearis and humanities are a vital neces-
sity for a well-rounded education for they, as much or more than other
subjects, give meaning to existence, therefore: (2) All students should

have the benefit of these studles.

13
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Research findings on learning and creativity have thrown a new light

on the learning process. Technological developments and resultant socisl
change call for a new emphasis in education, Both of these factors have
resulted in a new importance and value being placed on the humanities in
education, The arts are now viewed as central to the éntire curriculum
in that they play a vital role in preparation for living, They are of assist-
ance in the development of perception, intellect, and personality, They can
intensify other learnings, develop values, stimulate creaiivity, open new
vistas and enrich life, They can provide a unifying thread which relates
the various disciplines of. the curriculum so that larger concepts and
understandings may be acquired,
THE CUE SYSTEM is based on the following assumptions:
THE ARTS ARE AN IMPORTANT PART OF EDUCATION,.
. From the beginning of time, the arts have been an important part of
life,
« Many of our daily decisions are esthetic rather than scientific,
« Subject matter competency and technical skills are not sufficient
education for today’'s world,
« Knowledge of facts does not necessarily produce desirable behavior,
« Education should work some permanent change in the student's
attitude and behavior,
o« There are ways of knowink other than the printed and spoken word.
« Visual symbols in the arts express nuances of feeling impossible to

express in the verbal media,

o« The arts are a form of communication which {involve heart and mind

as well as eye and ear; thus the arts can educate the emotions and

14




and impart values perhaps more meaningfully than cther subjects.

THE ARTS REVEAL REALITY.

Perception is the basis of all ideation.‘ Since the study of arts trains
the senses for more accurate and broader perception, the arts play
a vital role in the development of the intellect and the stimulation

of creativity,

Adequszte powers of perception are vital to life adjustment and satis-
factory human relations since all men behave in accordance with

their perceptions of reality,

THE STUDY OF THE ARTS STIMULATE CREATIVITY,

Since the arts stimulate imagination and new ways of seeing they are
of assistance in the stimulation of creative thinking and other forms
of creutivity, |

Habitual ways of thinking may become a handicap when dealing with
new problems which call for new solutions, Old attitudes may under-
mine rather than preserve the very values they were deszigned to

protect,

THE ARTS PLAY A VITAL ROLE IN PREPARATION FOR LIFE,

o Creativity is the resynthesis of known eclements, The wider the ex-
perience of the child thc more basic components he has to use for
resynthesis into creative solutions for the unknown problems of the
future,

Since the arts and humanities are the quintessence of the wisdom of
the ages they are atablizing, humanizing, civilizing influences which
assist the individual to know who he is and what he is and why he

has certain values, They assist him to hold on to Lis identity and to

15




look upon man as the center of things, as the master, rather than

the servant, of his technoiogy. This attitude enables the individual

to maintain stability in a complex society which tends to dechumanize

him,

A knowledge of the arts broadens horizons and opens up new vistas
which enrich life and provides for wise use of leisure and for intelli-
gent consumption and appreciation of the arts.

The arts can develbp personality and educate the emotions; provide

for emotional release and mental hygiene,

THE INTEGRATED ARTS PROVIDE CONTINUITY, DEPTH, AND
ILLUMINATION TO THE CURRICULUM,

. Knowledge does not exist in isolation; all knowiedge is interrelated.
Seeing interdisciplinary relationships is vital to understanding and
often leads to new and creative interpretations of the environment,
When the arts are used to provide continuity throughout the entire
curriculum, they tend to {llumine other subject matter and assist
students to see new relationships, to gain larger concepts, to realize
that the whole is more than the sum of the parts,

Such continuity will encdurage mutual planning and cooperative
effort on the part of teachers with resultant benefits to student and
teacher in presenting a more unified education which will result
from united integrated effort,

Understanding the relationships of the arts to our total culture will

assist the student to better understand life and provide a basis for

judging the quality of products of the environment in daily life,




THE ARTS SHOULD BE INTEGRATE™ IN ALL SUBJECTS AT ALL
LEVELS.

. There is too much to learn about the arts and humanities to have it
all included in one course at one level, A better approach incorpor-
ates arts and‘ humanistic understandings into ail classes at all levels,
(CUE in no way attempts to replace regular Humanities Courses but
prepares students for more meaningful participation in them,)
Jerome Bruner? believes that we have underestimated the young
student's learning abilities, He believes that even complex ideas
can be taught to any child in some form if they are approached
honestly, sincerely, and in the p;oper terms,

« Subjects need not necessarily be confined to a certain level, The
spiraling curriculum provides for treatment of the same subject at
many levels; or the higher levels receiving more complex and thor-

ough treatment,

A KNOWLEDGE OF THE ARTS IS OF PRAGMATIC VALUE IN SOCIAL
KELATIONS AND PROGRESS.

« The arts can contribute to better world understandings for they are
universgal language,

« The study cf the arts can contribute to the improvement of our own
society through their etabilizing influence and through the stimula-
tion of creativity, Creative products are originally imaginative but
inevitably social,

THE CUE SYSTEM IS A PRACTICAL WAY TO INTEGRATE THE ARTS,
« The best way to learn about the arts is to experience them. The CUE

system provides for much student experience through media, exhibits

2 Bruner, Jerome « Process of Education
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. and performances, as well as the arts integration into subject matter,

« The amount and kind of learning that takee place in the classroom
is in almost direct ratio to the kind, the amount, and the quality of
learning materials available,

. Teachers use material that is at hand, The curriculum-related
resource collection concept brings to the teacher the wide variety
of materials necessary to the integration of the arts., It is in no way
restrictive but etimulates the teacher with much material and many
suggestions,

THE CUE SYSTEM EVOLVES WITH CHANGING NEEDS.

« The CUE system remains up to date and pertinent to existing clasa-

room conditions becauzz its methods and materials are constantly

evaluated through cooperative action research,

THE PURPOSES OF THE CUE SYSTEMS APPROACH TO ARTS AND HUMANITIES
EDUCATION

THE PURPOSES OF THE CURRICULUM-RELATED RESOURCE
COLLECTIONS

The curriculum -related resource collections consist of selected newer
media of all types which assist teachers to integrate insights and under-
standings about the arts and humanities into the current curriculum in the
areas of English, social studies, science, industrial arts, and ho.ne
economics, The unique value of providing such a collection for teacher
use is wmat it multiplies her effectiveness manyfold, First, it can quickly
and economically bring to the classroom famous experte and outstanding
scholars to broaden and deepen the knowledge presented. For example, a

single half-hour film may effectively condense the results of years of
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research by outstancing scholars, provide performances by highly skilled ‘

experts, and present famous person: and events of both the present and

past to enlarge and enhance the ability of the teacher in the classroom.,

Secondly, productions in the vivid sound, form and color of modern com-

munications techniques surmount many learning barriers to reach all

types of students, to assist them to learn more', and to learn more quickly,
effectively, enjoyably, and permanently than older types of classroom pro-
cedure,

THE PURPOSES OF THE CUE HUMANITIES MEDIA GUIDES

o To locate and evaluate worthwhile media and put into guide form

} descriptions of newer media which would assist the teacher to
accomplish the aims of the project, thus saving the teacher this
time-consuming task and conserving energy for the more personal
aspects of teaching,

« To provide the teacher with the benefit of the combined knowledge
of several teacher consultants in planning the use of the media,

+ Te provide many suggestions for the integration of the arts and other
subjects and to point out arts and humanities content inherent in the
subject matter of the various disciplines, which might not be readily
apparent to the teacher without special training in the arts,

« To promote the use of discovery, creativity, and inquiry in the
teaching-learning process.

« To develop teacher background in the arts and humanities by suggest-

ing sources of related bibliography and materials for further study

on a topic.




. To provide horizontal articulation, <ontinuity, and unification in the
arts and hum anities education of the student through touching upon
the same topic from a different point of view in the various disci-
plines,

. To promote the use of tle arts and humanities as cohesive factors
in a fragmented curricvlium,

« To promote the wise use of these media as an integ:al part of the
teaching-learning process and to develop teacher communication
techniques,

‘THE PURPOSES OF THE CUE STUDENT EXPERIENCES

Trips, exhibits of many kinds, in-school performances, and use of
community cultural resources of many types were promoted because it is
thought that a wide variety of experiences develop learning ~apacity, They
alsc promote the desire to learn and enhance the joy of learning, Such
vivid experiences make the learning process more effective, easier, and
more permanent, Moreover, the broadened horizons tend to make students
raise their aspiration, This provides for deeper understandings and
greater enjoyment of life, The exhibits, performances, and trips round
out the in-class experiences to provide a complete aﬁd stiniulating climate
for learning,

The main aim of the CUE system is to provide a new kind of education
in a new age in which increased wealth and leisure make it possible for
all to become consumers of the arts, and make it necessary for all to have
good taste and fudgraent and desirable values, Allowing taste without

training to run rampant in a democracy is dangerous because the images

of these tastes in the films, in advertising, in novels and other art forms




set the example and tone of the society, The CUE system attempts to pro-
vide the student with a learning climate that stimulates the formation of
the insights, understandings and appreciation which will enable him to live
a happy and satisfying life in this new age and in the world community,

THE PURPOSES OF THE EXPERIMENT FROM THE MEDIA POINT OF
VIEW

« To demonstrate the necessity for curriculum-related media resource
, collections in schools and the validity of the instructional materials

center philosophy.

« To locate the proper media to accomplish the aims of the project '
and to evaluate its effectiveness in accomplishing these aims

o To evaluate the merits and faults of the curriculum-related resource
collection concept

« To experiment to find a workable distribution system for these media
and materials

. To construct a feasible systems approach in arts and humanities ed-
ucation and to find out ways and means of implementing it

« To evaluate the feasibility of introducing new content through use of

newer media.

METHODOLOGY

DESCRIPTION OF THE PROJECT DESIGN
. DESIGN PHASE (5 Months) METHODOLOGY - The curriculums of

the various subjects were studied to locate their arts and humanities con-
tent, Materials which treated this content were located, These materiais

were then evaluated by teacher consultants in the various subject areas.
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The consultants then wrote media utilization guides according to a sug-
gested plan for the use of the materials nunder the direction of the Associ-
ate Difector. These media utilizatit;n guide lessons were inspacted and/
or revised by New York State Education Department subject matter
specialists and edited and published by the Buregu of Secondary Curricu-
lum Developm.ent in the form of Media guides, .1

A system was devised through which communications and materials
would flow freely between the teacher and the CUE staff in Aibany through
the vervices of a CUE curriculum coordinator in each school, Schools
were requested to provide sufficient audiovisual equipment to carry on
the project and the services of an audiovisual coordinator,

2, EXPERIMENTAL AND EVALUATIVE PHASE {9 Monthg) - The
evaluation was carried out through cooperative action research, The
selected meterials were placed in each project echool, The project phil-
osophy and methods were explained to the teachers involved, who were
then encoursged to use, evaluate, and criticize the materials, Re.earch
was carried on by questionnaire and interview to ascertain the effective-
ness of the media, guides, and system, Periodic meetings of 'the personnel
involved were held in Albany to solve difficulties; alr criticism, and report

good results, A newsletter, Q_!IE_'I_Enxxnu. kept all schools informed of

the progress of the experiment,

3. REVISION PHASE (9 Months) - All data gathered from interviews,
questionnaires, and other feedback were tabulated and analyzed, On the
basis of these findings, the CUE staff revised and enlarged the resource

collections, ‘The media guides were revised by a new set of consultan. s,




4, DEMONSTRATION PHASE (9 Months) - Demonstration teams

from some CUE schools visited other schools to introduce ‘b2 program to
them, CUE schools acted as demonetration centers where visitors might
observe the program, Interest in the program became so great that it

was necessary to write a CUE Do-It-Yoyrself Guide to describe the experi-
ment and tell schools how to start their own cultural programs,

5. ANALYSIS AND REPORT - An over-all analysis of the study and
the preparation of a final report followed, A tape slide story of thé project
was prepared for further dissemination of information and a permanent
audiovisual record, A filmstrip version of the CUE System will alsc be
| produced,

PHASE | - DESIGN

HOW THE PROJECT SCHOOLS WERE SELECTED
The 13 schools to be included in the study were selected by the New

York State Education Department commititee based on the following

criteria:

1, Location cesssccees geographic distribution throughout
the state

2, Administration .'......... wﬂlingneu to assign a curriculum
coordinator and audiovisual direc-
tor to the project

3, Type sssscccses Trepresentative of various kinds of
schools such as city or rurail

4, Size sscccsscee Varying student population
5. Staff essscessss & Nucleus of teachers interested in
furthering the study of the arts and
- humanities, and interested in work-
ing with the media

The invitation was based on the willingness of the Superinterident to

23




have the program, Most of the schools had a nucleus of interested and en-
thusiactic teachers,
THE PROJECT SCHOOLS

Figure 1 shows the size of the schools and the number of students in
the ninth grade, The ninth grade was selected as the experimental level
because: (1) 1t is a critical area (rnany studente drop out after this
level), (2) all students are required to take science, social studies, and
English, (3) the ninth grade provides the basis for the growth of CUE to
other high school grades,

Figure 1 lists the project schools, indicates their size, and the number
of ninth grade students involved in the program., Matching control schools

were also selected for the purpose of testing the program,

Figure 1 B

i Type of| No, in Size of

School School | 9th Grade| School
1. Bronxville Eigh School 7-12 105 662
2, Chateaugay Central School 7-12 77 393
3. Charles Dewey School - Brooklyn 7-9 308 965
4, Draper School - Schenectady 7-12 103 643
5. East Greenbush Jun.or High School 7-9 313 920
6. William Floyd - Shirley-Mastic 7-12 185 833
7. Joan of Arc Public School - Manhattan 7-9 272 1,245
8, MacArthur School - Dinghamton 7-9 135 480
9. Nlagara Wheatfleld Central SchooLS.hrnH 7-12 351 1,825
10. Penfield High School 9-12 291 1,014
11, Shenendehowa Central School - Elnora 7-12 219 2,862
12, Solvay High School - Syracuse 9-12 187 804
13, A, J, Veraldi Junior High School - 7-9 418 1,122

, Middletown

Total 2,964 13,768
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HOW THE PROJECT WAS PRESENTED TO SCHOOL PERSONNEL
After the relection of the schools and the outlining of the general
approach, a meeting of representatives of the school systems was called
on April 30, 1963, An administrator, the audiovisual coordinator, and the
curriculum coordinator from each of the 13 schools attended the first CUE

meeting in Albany on April 30, 1963,
The CUE philosophy was explained to the visitors and a multimedis
demonstration of the CUE system and the package concept was presented,
After this initial meeting, the project staff visited each school in May
1963, The project was explained and demonstrated to the teachers, Their
suggestions concerning ways of integrating the arts and humanities into
the curriculum were solicited so that they might have a personal part in

Preparing the study guides, These ideas were considered by the consul-

tants who worked on the guides,
PROBLEMS ENCOUNTERED IN THE PROJECT SCHOOLS

. The overall school atmosphere ran the gamut from extreme sophis-
tication to naiveté. Most of the schools had problems of some kind such
as high teacher turnover, large groups of refugees to waom English was

a second language, lack of space, equipment, or lack of properly certified

teachers in some subject areas,

Moreover, tome of the teachers in the schools were antagonistic to the
project at first for the following reasons:
; They considered it as an added chore and felt they were already
overworked or did not have time for such actvities

« They feared the additional content would lower test scores on

faztual content
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. They felt insecure with the arts, doubted thelr importance, or
fesred lnnovation
« They had personal discontentments with the school situation which
precluded enthuslastic participation
« They were not Interested In the humanities approach, but preferred
to pursue thelr subject disclpline alone
Since no funds or tirme were avallable for summer tescher workshops
to orient teachers to the program, the above attitudes and other obstacles
provided very realistic and difficult situations In which to conduct the ex-
periment,
ORGANIZATION OF THE PROJECT IN THE SCHOOLS
An audlovisual and curriculum coordinator were assigned to the pro-
ject by each particlpating school. These coordinators served as the official
contact between the schools and the State Education Department, The CUE

organization In a typlical school appears as in Figure 3,

Curriculum —————] Audievisvel
Coordineto?

Coerdinater
Sociol Studies Home Economics Industriol English Science
Department Deportment Department Deperiment Depertment

The subject areas included on the ninth grade level were: (1) English,

(2) general science, (3) social studies, (4) home economics, and (5) 1ndus-
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trial arts, English, socizl studies, and science were chosen because all
of the atudents attended thes~ classes, Home sconomics and industrial
arts were selected because they have a rich, generally unexplored poten-
tial for the teaching of artc and humanitirs understandings and many stu-

dents in these elective classes tend to be early dropouts,

ORGANIZATION OF THE PROJECT WITHIN TH.Z STATE EDUCATION
DEPARTMENT

Ad Hoc Committee

Asisociate Director Project Director

—_— ————
.

E
.

The Project d irector was responsible for the overall administration
of the project and the evaluation asnacts, The assoclzte director worked
cut a plan for arts integration Into the existing curriculum, located and or-
dered media, worked out criterla for consultant evaluation of the media,
evolved suggestions for utilization guide lessons, and supervised the writ-

ing of the media guides and assembling of the packages, The program waug
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’ implemented in the field through demonstration lectures, conferences with
] teachers, and dissemination of information about CUE at conferences and

meetings, both in and out of State,

matter specialists and was responsible for overseeing the pfeparatlon of
the {irst set of the Guldes for publication, Art and music appreciation
tests were given to both the experiment and control schools at this time.

HOW THE CUE GUIDES WERE WRITTEN
Def A Hu s

In order to integrate arts and humanities understanding into the ongo-

ing curriculum, it was necessary to define these somewhat ambiguous

k. N

The Curriculum Development Center coordinated CUE with the subject
terms. After careful consideration, much research, and lengthy discus-
sioxn, the CUE staff decided on the following broad definitions:

.The arts included in CU T were defined as those ordinarily described
as the flne arts, such as sculpture, painting, architecture, literature,
drama, and the dance and others, Also, those often described as applied
arts--ceramics, furniture, art metalwork, graphics, weaving, and others,

Photograrhy, cinema, and many other arts, not so easy to classily, were

also included, since each of these can provide valuable insight into the

soclety of their creators, as well as offer enjoyment to a wide variety of

tastes,

The humanities ware defined in a broad sense as "those studies which

phy, history, literature, and classical languages, traditionally considered

to make up the humanistic studies, CUE also included great living religionz

|
|
} ) tend to make man more human,'3 Thus, in addition to art, music, philoso-

3 Phillp Pherix, Education and the Common Good
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taught objectively as historical phenomena; the social sciences such as
anthropology, archeology, and soclology; humanistic understandings about
the sociological effects of the physical sciences, history of science, and
technology; as well as appreciations for the gx:eat creative scientific minds
who have improved the lot of mankind,

Because of lack of time and funds, the CUE Project regrettably was
not able to include mathematics at this time, (Aithough 1t exists entirely
in the mind of man, the CUE personnel considers that even so precise a
study as this has humanistie overtones, )

The position of the CUE staff 'il that while it is important to learn skills
and techniques wit h which to earn a living and while 1t is vitally necessary
to become scientifically literate in a technological society, the relating of
every lquect to the life of the individual students in mesaningful ways is an
important aspect of the teaching-learning process, Thus any subject, if
properly and fully taught, has some humanistic content, Truth, besuty, and
insight may be gained from many subjects, The CUE staff believes that
this broader definition of the humanities is more suited to a democratic,
pluralistic, 20th Century society living in a rapidly changing world than
would be the narrower, purist, 18th Century definition,

To assist the consultants to benefit from the definitions of the arts and

humanities used in CUE, a set of general and specific criteria were set up

for the selection of CUE media,
Criteria for the Selection of the CUE Media and Materiale
The criteria for the selection of the media were drawn up on the basis
£ huma,nistic and artistic concepts chosen in the hope of achieving the

alms of the project. These and related criteria were kept in mind in
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selecting all media, In general, the media were to contain:

o Some arts and humanities content as well as subject content, For
instance, a film on India may contain a great deal of pure geographic
content, but it might also reveal much about the architecture, dance,
and religion of the country, as well as provide insight into the char«
acter of the people

« Some purely arts material which was related to the subject content
in some way, For instance, a film on the works and life of Leonardo
da Vinci may be classified as mainly about the arts and yet, in their
own way, the life and works of da Vinci are part of the history and
spirit of Renaissance Italy, Delacroix's painting, Liberty Leading
the Magseg reveals much about the spirit of the French Revolution

. Some pure subject content material which was chosen as prepara-
tion for understandings of some arts or humanities concepts, The
film "Atomic Energy" was used to prepare students for understand-
ing how the discovery of the relation of energy to motion affected
man's thinking as revealed in the arts

« Some materlals such as those involving optical illusions, Sense
Perception, Discovering Color, Discovering Texture, were chosen to
make students more aware of, and sensitive to, their environment,
as well as to upgrade the perceptual process itself

« Some materials were designed to present new points of view, For

L instance, the film "The Communication Primer' and materials on
ballet, opera, and painting were placed in the CUE English Human-
istic Madia Guide io help students understand that therc are many

important ways of communicating beside the printed and spoken word
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and that they need to learn the language of these other communica-
tion arts
Criteria for Judging the Quality of the Media
In previewing the media, consideration was given to the following
factors:
o Are the facts accurate?
 Is the material pertinent to the aims of the subject discipiine and
CUE's cultural aims?
o Is the development logical? In proper sequence?
o Does it provide a clear statement of what is significant to man?
« Is the source authoritative? The research cempetent?
« Is the physical quality {sound, color, and photography) of the mater-
ial good? Is color necessary to teach the content?
o Is the format appropriate for the content? (If we are discussing
chord progressions, do we need to see them written on the staff also?

If a man is lecturing, does it need to be a film--would tape be better

and more economical?)

o Does it stimulate the student to further inquiry?

« Are the symtbols, graphics, speech, and vocabulary correct, clear,
appropriate, and pertinent?

- When arts are presented, are they cf high quality?

o Do various parts of the material have a wholeness?

o Is the medium appropriate for the material? (If it is music, do we

need to see the orchestra? Would a record be best?)

o Is the subject significant, timely, important? Is it the best of its

kind? Does it have unique value not attributable to other materials?




S T

« Can it make a contribution beyond what the regular staff could do?
o Will it have wide or limited app=al?
1 w UE H M 18] des
In order to insure good arts Integrstion techniques, to develop clear
communication with teachers who would use the plans, and to promote use

of good communicaqtion- techniques, the following guidelines for writing
b
the media utilization plans were drawn up, The format of the CUE lesson

plans is as foliows:

CULTURE ITEM: t\ (Film or other media) List color or black and white,
. time, producer, addresas,
CURRICULUM AREA: Relate this to the New York State course of study
 in the appropriate subject area,
PURPOSES: !
Spell out the objectives of the lesson clearly. It may have more than
one purpose, It shouid have cultural aims as well as others, In writ-
ing the purpose avoid cliches such as "to show how,”” Al]l visual mater-
ials are “to show' something, Use instead a specific word such as - to
demonstrate; to provide; to teach facts, understandings, concepts, aes-
thetic appreciations; to build attitudes, to motivate, or others, Once

you know the purposes, 3ll preparation and followup activities should
be stated in these terms,

SYNOPSIS:
Tell enough about the media so that a teacher too busy, or otherwise
unable to preview can get an ldea of the content, Explain why and how
the Iilm or other medium does its teaching, and what techniques are
employed, For instance:
"Through animation the film''---
"With time lapse photography we can see'---
"Through photo montage we recapitulate'---

SUGGESTED PREPARATION OF THE CLASS:
All suggested activities must be
It is iraportant at this stage to find out what the student knows and
doesn't know about the area the instructionsl material teaches, In
writing this part it is important to tell the teacher briefly:
« Why the preparation is needed
« What needs to be done
. Suggest a procedure - (let him know this is just
one way of doing it,) Understanding the purpose
of the preparation will motivate the teacher toward
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creative activities, All suggested activities
should be related to the purpose of the rnedium,

PUPILS SHOULD LOOK AND LISTEN FOR:

All items must be in the film or suggesied by it. List special cultural
effects to watch or listen for, such as how the music accents the mood
of the film, the skill of the potter, overtones in Indian music, or other,
Suggest questiuns to be answered, ideas to discover, or problems to

be solved by what s to be observed in the materials, Such suggestions
promote active, involved viewing and listening,

SUGGESTED FOLLOW-UP ACTIVITIES:

These should reenforce, supplement, or summarize the film or other
medium, Suggest what needs to be done and why,

» First check in some way to see if pupils learned what tiey
didn't know beforehand. Have they solved the problems,
discovered ideas, answered the questions?

. 1f the purpose of the fllm is to motivate - find out 1if 1t
did, Then gear the activities toward doing whatever is
indicated by the motivation

. If the purpese is to teach basic facts or skills, deter-
mine if the student got the facts by testing or discussion

If the purpose is to build attitudes, perhaps discussion
will accomplish this aim:; perhaps writing or creative
activity will do it better

If the purpose is appreciation, provide activities which
will reenforce this aim

RELATED CREAT £ ACTIVITIES:

. If the purpose is to stimulate creativity, suggest related
creative activities, The acid test of a humanities pro-
gram is, does it inspire creativity? These activities of
course will be used at the teacher's discretion and may

be carried out on the students' own time or in art or other
clagses

RELATED MATERIALS:

Be sure they are really related. List more than one kind of media.

List the producer and source accurately, Such bibliography should be
selective and up-to-date.

KEY WORDS, NAMES OR VOCABULA RY:
These should be ligted after Preparation of the Class only in lessons

dealing with difficult scientific or very unfamiliar matter such as that
related to areas of non-Western culture,

CUE "Insight Sheets' may be written on cultural areas of the subject
the teacher may consider important such as poetry, architecture,

color, (see sample) Lesson plans may refer teachers to these CUE
Insights for further background en a subject,
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PRINCIPLES AND UNDERSTANDINGS:

If special principles in science or special insig’“s or understandinga
in any other area need to be spelled out in the lesson, incorporate them

in the Preparation of the Class or Followyp, Remember that the pri-
mary aim of this guide is not to teach sclentific or other rules but to
awzaken appreciations and to enrich and increase cultural understand-
ings as the enriched regular curriculum is taught,

THE MULTIMEDIA APPROACH:

In addition to insight Sheets, the consultant may perceive the need to

do Cross Media Sheets which aid in teaching a concept or appreciation
such as that of textural awareness through the use of a variety of

media consisting of films, filmstrips, printed matter, flat pictures,
records, or others so that all genses are reached.

Often quotations from literature, poetry, an excerpt from an essay or
short story make telling points, Include them where appropriste,

Charts and other graphic material often explain ideas more clearly
than words,

Keep CUE's Cultural Aims in Mind

These are:

« Not to construct an ordinary media guide but to provide a really new
contribution to education through assisting teachers to utilize media
creatively and with optimum effectiveness

. To incorporate arts material which illuminates, iends drama and a
dimension of glamour and excitement to the subject disciplines

. To provide materials and experiences which contribute to the moral,
spiritual, cultural, and mental growth of the student

o To effect a unification among the various curriculum areas by using
the arts and humanities as combining, cohesive factors

Keep CUE's Media Aims in Mind

Media may be u-ed.in innumerable ways in teaching, Select the con-

tent and form best suited to the aims, Utilize methods most likely to ac-

complish the aims,

« Media may be used for inductive processes and discovery. Students

35




might be presented with a group of slides of drawings from illumin-
ated manuscripts and asked to use them as a primary source to find
out, and describe, what life in the Middle Ages was like
o There is nothing inviolate about a film. Like a hook, bits of it may
be used at 2 time, Films may be used bit by bit with discussions in
betweer. each major concept presented. Suggest such procedures
when necessary
« Students do not learn everything a film or other medium has to offer
in one showing, Different showings of the same film may be used
for different learning situations
« The same media may be used in different ways for different teach-
ing purposes, Suggest a method of use geared to the aims of the
lesson and the abilities of the pupils
« Since each type of media can make its own unique contribution fo the
teaching-learning procesas, select the type of media best suited to
teaching the desired ideas, If motion is involved, a film is best; if
sound s irnportant, a record or tape may do, If development of an
idea is inveolved, perhaps a transparency with overlays may do the
job best |
Teacher ¢on-ultantl were hired to write the gutdes under the direction
of the CUE staff and curriculum consultant, After viewing and selecting
rnedia likely to accomplish the aims of the project, they wrote lesson plans
for its use, They did the basic work on the guides and incorporated the
suggestions previously submitted by teachers ir the Project schools, All
this activity was closely supervised by the CUE staff with the aid of the sub-

Ject specialists within the Department,
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Arts 1 T sen

Prior to the arrival of the consultants in the latter part of June 1963,
the subject specialists in the Department and the CUE staff selected the
; areas in the curriculum where cultural materials might be integrated,
To illustrate: in the area of social studies, one of the units of study was
"Peoples of the World" which treated customs and characteristics of var-
ious peoples of the world, Arts and humanities understandings could be
related to this topic through use of such tilms as Major Religions of the
World, The Arts of Japzn, African Masks, Indian Musical Instruments,
and many others,
How and Why Horlzontal Articulation of the Curricnlur Was Attempted
In selecting materials to enrich the various curriculums, it was hoped
to provide greater unification to the educational experience by ucing the
arts and humanities as cohesive factors to unify the various disciplines,
Long before C, P. Snow became concerned about the two cultures and

a fragmented curriculum, Alfred North Whitehead pointed out the fact that

whan the student is taught small parts of a large number of subjects, he
receives a lot of disconnected ideas not illumined with any spark of vitality,
They are to him useless, inert facts unrelated to anything else, The stu-
dent shovld see how ideas carry over from one discipline to another and
how they function in his daily life, The only use for knowledge of the past
is to equip us for the future®

Some schools use a core program through which they achieve mean-

ingful integration of knowledge by relating such subjects as English, social

studies, and the arts, When teachers who teach core classes are strong in

3 Alfred N, Whitehead « Aims of Education
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all these subjects, this curriculum works well, However, few secondary
school teachers have competencies in all these areas, Expert team teach-
ing is an excellent means of achieving integration of knowledge, Team
teachers can pool their collective strengths for the benefit of the students,
At the present writing, few schools employ team teaching on a large scale
for reasons involving scheduling, learning spaces, personality differences,
and other factors, Consequently, despite the fact that educators will agree
that the interrelation of the disciplines is of importance in the process of
education, little is done to achieve this aim in the secondary school,

The CUE program provides opportunity for this valuable interrelating
process by using the arts and humanities as combining, cohesive factors
among the various disciplines, Some of this integration is attained by
touching upon the same subject from many different points ¢f view in the
various disciplines, To illustrate: The study of non-Western cultures is
an important part of the ninth grade world geography, Japan and its people
is one of the topics studied, The CUE program provides media lessons
related to Japanese culture in four of its guides,

 In social studies, students might see such media as the film "'J apan''
or the filmstrip and record set "Guided Tours of ‘the Worid,"
""Japan' and other CUE media contain geographical information, but
also include material on painting and architecture, as well as other

arts anc customs of the people of J apan, Many illustrated books and

pamphlets in the kits further these understandings,
o In English, the students might see the CUE film "Japanese Gardens"
to learn how the Japanese appreciate and enjoy contemplating the

beauties of nature as preparation for writing "haiku,”" which are
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short, 17-syllable poems written as a result of observations of

nature, A bock on haiku Included In the kit gives further information

on this art,

. An industrial arts student might see such films as "Ceramic Arts
of Japan" or "Japanese Arts and Crafts' to understand how the pain-
staking craftsmanship practiced by the Japanese is part of their
artistry and respect for natural materials,

. In home economics, students may see such films as "Japanese Fami-
ly'" to gain insight into family life in J apan. The film "Four
Families,'" an anthropological study, compares Japanese families
with those living in other cultures, The film '"Ikebana't helps students
understand the importance of flower arranging in Japanese homes and
temples and gives insight into the place of beauty, formality, and
ritual in Japanese culture, The book Happy Orjigzamli involves stu-
dents in the Japanese art of paper folding,

Although all of these activities may be carried out in several classes,
deeper perception of a given subject tends to result from such curriculum
treatment, This repetition of topics from different points of view in vari-
ous dlsﬁciplines often leads teachers to plan mutually; but even if they do
not, such educational experiences tend to be more mearﬁngful to students,
Teachers testify that pupils enjoy this approach and seem to gain more
from it than from a more fragmented curriculum,

If all CUE lessons and medis relating to architecture were used, the
studeft should acquire the folicwing or similar bni‘c understandings about
the art of architecture, From the CUE media and lessons which relate to

architecture, the student should lzarn:
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In social studies - Architecture is affected by geographical and social
factors, Its design is largely influenced by:

o The function of the structure

+ The geography and climate of the area

« The traditions of the native culture and som=>times by foreign influ-

ences

If we now how to iook at architecture, we can tell much about the
soclety of its creators,

In English - Architecture, like other arts, I 1 various styles which
tend to express the spirit of an era, The same ideas and feelings and be-
liefs which cause certain styles to develop in painting, literature, and music
also tend to promote corresponding stylistic tendencies in architectur..

In science - Style in architecture depends partly on new discoveries
and development in the sciences which make technological progreas and
nev’ tvpes of construction possible, The products of science, as well as
those of art, are inevitably social,

In home economics- Thea traditions of a society, as well as geographic
and climatic factors, tend to shape the architectural styles of a culture,

In turn, styles of ltructufel in an area shape living ard working patterns
there, One can tell much about family life in other lands by observing its
domestic bulldings, Since architecture affects living patterns, it Is impor-
tant to plan und design it wisely,

In industrial arts - Architecture is an evolving art which changes ac-
cording to social need and developihg tecfmology. The talent of the archi-

tect and the era aiso effect his designs, Since arch’ecture affects the

lives of people .nore than any other art, it is important to be concerned
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with its function, design, and aesthetics in both public and private life,

Although students who elect art appreciation or humanities courses may
learn about this art in depth, the arts integration taking place in the classes
which all students attend make it possible for 21l students to acquire at
least these basic understandings, Though the amount of knowledge a atu-
dent Jains about any one art in one class would probably be small, when
added together, such small learnings would add up to a fair acquaintance
with the various arts, Docrs would have been opened and new vistas re-
vealed, Awakened interests tend to lead to greater sensitivity to the srts
in everyday life, Further study, understandings, and apprecilations are
likely to follow,

The overall advantage of arts integration such as that used in the CUE
plan is that while each teacher has the freedom to choose and use the
media and suggestions in any way he likes, all of the media have been cho-
sen to function within an overall framework of a program designed to
achieve specific aims, The school program attains unity and continuity,
Such unification is not likely to result from sporadic enrichrnexnt activities
carried on by individual teachers,

No conformity is involved in the prograrn, The teacher selects the
medi- which suits the needs of his class, Pupils are encouraged to ques-
tion or disagree with the various points of view presented in the media and
guides, which sim ply act as springboards for their own individual programs,
ideas, and creativity, Yet, the philosophy represented in the media and

guides tende to provide a focus for the varied activities,

The following diagram atteripts to represent graphically how this hori-

zontal unification is accomplished within an elastic framework, The inter-
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relzted materials tend to promote thematic treatments ard mutual planning
zmong teachers; but even when thie does not occur, the students receive
the beneflt of seeing some interrelationships, since much of the media is
related and all of it ls chosen with the goals of the program in mind.

By providing media &nd lesson plans which relate the performing arts
and other culturai experiences to the regular curriculum, more unifica-

tlon of the formal and inforrnal aspects of the student's education is also

achieved,

Why No Specific Guides Were Produced for the Art and Music Teachers
Some persons have questioned why no guicies were written for the art
and music teachers, ILimitationas on time and money made it imperative
for the project to concentrate effort on the areas of most need, The art and
music teachers already have backgrounds in the arts, and t- 1 to under-
stand the integration process, It is expected that they will use any of the
materials they wish and aci as guides and advi.ors to the teachers of other
disciplines in relation to the arts integration process, They also are ex-

pected to act as team members and guest lecturers for other teachers

when called upon, Naturally, they should be provided with free time for
these activities, They should read all of the guides to familiarize them-
selves with the scope of the program so that they can treat the arts being
touched upon in other classes in depth in the arts and humanities classes,

Awakened student interest tends to increase enrollment in the arts and

music classes in CUE schools,

Naturally, the plan works best when all teachers cooperate, but it is not

nullified even if they do not if individual or small groups of teachers utilize
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the materials effectively,

H Resource Coll ns Were Assembl
Literally thousands of materials were previewed and the most appro-
i priate selected for inclusion in the CUE resource collections, The selected
materials were purchased and assembled in kits for each subject area,

The resource collections consisted of selected media designed for a

apecific task, They contained film, filmstrips, television programs,
printed materials, and other items, .A,n individual resource collection kit
for each of the five subject areas was assembled, Each of the 13 schools
received five \packagel, one for each subject area, for a total of 65 in all,
The packages were divided into three broad categories:

1, Those items which could easily be kept in the school, such as film-

strips, slides, books, tapes, phonograph records, tearsheets, posters,

charts, and transparencies

2. Those items which, because of the expense involved had to be
shared by several schools, This included fllms, kinescopes, and
some exhlbits

3. Those items which could not be contained in the kits, such as broad-
cast television, live performances, field trips, and large exhibits of

reproductions of paintings placed in the school on long term loan

into the current curriculum, It was realized that in every step of the
planning a resource collection must be flexible if it is to be effectively
used. Teachers want and need concrete aid, but they strongly resist, and

quite rightly so, any attempts to coerce them into a restrictive curriculum,

The guides suggested ways to use and integrate the resource materials
In order to be effective, the resource collection and ideas had to be widely
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varied to provide for a wide range of tastes and abilities, The teacher is
then free to select any of the elements he 8o desires and arrange them to
create his own unique program. Each lesson wae, therefore, designed
separately to avoid dependence on the preceeding and subsequent lesson,
This worked very well, To illustrate: in social studies some of the schools
were studying Africa while others were concentrating on Asia, Thus, the

films could be scheduled from school to school to arrive at the time they

were needed,
es of Other Cul 1A ) Res s

The assistance of cultural agencies such as the National Gallery of Art
and Lincoln Center for the Performing Arts, the Asia Society, and others
was enlisted to-‘k provide further material for student experiences. Schools
were encouraged to locate and make use of community cultural resources,
Thus, the student began to live in a culturally stimulating school environ-
menst,

Few materials suitable for teaching about the arts of non-Western cul-
tures were found, and so the Project was reeponsible for the production of
a television series entitled ''Cultures and Continents', which assisted
students to understand non-Western cultures through their respective arts,
See page for a description of the ceries,

PHASE |1 - EXPERIMENTAL AND EVALUATIVE PHASE

Phase two concerned the use of the experimental packages in the schoolr
and the evgluation of them, This piiase started in October 1963 and lasted
through May 1964,
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COMMUNICATIONS KEEP THE PROJECT MOVING AHEAD

The CUE staff visited all schools and intreduced the philosophy of the
arts and humanities integration, the CUE materials and guides, and ex-
plained the project to all ninth grade teachers., Suggestions for use of the
materials and their benefits were discussed, Methods of utilizing some of
the resources were demonstrated, A discussion period Iollowéd; and the
resource materials packages were left at the schools in the care of the
audiovisual and curriculum coordinators, Th= latter received a small
tokei. stipend for distributing and caring for CUE materials and other pro-
ject work,

CUE!s Previews, a newsletter sent to all CUE schools periodically,
stressed the values of the arts and humanities as cxpressed by outstanding
scholars and artists, This newsletter also served as a madium of exchange
for news items between the schools, News of what one school was doing in
turn suggested ideas to other schools,>

CUE Insights, small research papers, were written to assist teachers
to see the relationships of the zrts and humanities with subject disciplines
and provide them with reference materials fo:' upgrading their knowledge
of the arts, They explored such topics as the way in which architecture
reflects the scciety of its creators, Facts F 8 A e. How
Costume Reveals Personality and so on, The points of view taken were un-
usual for th: express purpose of stimulating thought and new perceptionl.6
Exhioits and Performing Arts Come to Ih" e Schools

During the experimental year the schools were constantly supplied with

5See Appendix B for sample copy.
6See Appendix B for sample copy of CUE Insights,
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